A qualitative study: educator-targeted bullying by learners in a high school in Port Elizabeth by Campher, Roelof Petrus
i 
A QUALITATIVE STUDY: EDUCATOR-TARGETED BULLYING BY 
LEARNERS IN A HIGH SCHOOL IN PORT ELIZABETH 
By 
Roelof Petrus Campher 
Student nr:  188019760 
Submitted in fulfilment of the degree 
Magister Educationis 
in the 
Faculty of Education 
at the 
NELSON MANDELA METROPOLITAN UNIVERSITY 
Supervisor: Dr CAG Jordaan 
2016
 ii 
 
 
DECLARATION 
I,  ROELOF PETRUS CAMPHER, student number,  188019760,   hereby declare that the 
dissertation submitted in fulfillment for the degree of Magister Educationis in the Faculty of 
Education at the Nelson Mandela Metropolitan University in Port Elizabeth, is my own work 
and that it has not previously been submitted  for assessment or completion of any 
postgraduate qualification to another University or for another qualification. 
 
 
 
Signed …………………………… 
Date ……………………………… 
 
 
 
 
  
 iii 
ACKNOWLEDGEMENTS 
I would like to take this opportunity to first and foremost thank God for his guidance, grace 
and protection throughout this research journey. I would like to thank my family who supported 
and encouraged me unconditionally.    
 
Thank you to my study partner, Tracey Woods, for your encouragement, support and guidance. 
You were truly a pillar of strength for me throughout this research journey and always walked 
the extra mile with me.  
 
To Dr Christina Jordaan, words cannot describe my gratitude for your unwavering support, 
guidance and encouragement throughout this study. Working alongside you was both an 
honour and privilege.  
 
I want to extend a word of grateful thanks to all the staff at the Faculty of Education who 
encouraged and supported me.  
 
Thank you to the principal and educators who trusted me and allowed me to do this research 
in the school.   
  
 iv 
ABSTRACT 
This study explores the phenomenon of educator targeted-bullying (ETB) by learners as an 
educational problem in terms of the incidence, frequency, severity and the impact on effective 
teaching and learning in classrooms. Abuse or bullying in schools usually happens amongst 
learners or to learners targeted by educators. However, the phenomenon of educator abuse by 
learners is escalating, internationally as well as nationally, and is experienced by many 
educators, especially by those teaching in secondary schools.  
An extensive literature review on numerous research national and international studies reports 
on the fact that the bullying of educators in all its forms, including physical, verbal, emotional 
and cyber bullying, impacts negatively on the emotional and psychological well-being of 
educators who are also stressed by other work demands, resulting in ineffective teaching and 
learning experiences in schools. 
The over-arching purpose of this local study was to determine the impact of ETB by learners 
on the effectiveness of teaching and learning in classrooms. In addition, other aspects of ETB 
were examined, namely the types of bullying, its severity and frequency, and the emotional 
and psychological effects on educators’ general well-being as victims. 
The study was conducted in a private high school in the Nelson Mandela Metropolitan area, 
Eastern Cape, South Africa. A qualitative methodology was used and all the educators 
employed at this particular school took part in the study. Convenience sampling was thus 
applied in the selection of the participants and questionnaires and written narratives were used 
as data gathering instruments.  
Twelve educators completed questionnaires to gather information-rich qualitative data to 
investigate the abovementioned aspects of this study. Four educators wrote narratives on their 
experiences of ETB by learners in this school context. The results of this research provided 
valuable evidence that ETB by learners in this school has a distressing impact on the educators 
and their psychological well-being, impairing teaching quality and learning outcomes in 
classrooms and, ultimately, with adverse educational consequences for all learners.  
The theoretical framework for this study was based on the ecological systems theory of the 
developmental psychologist and theorist, Urie Bronfenbrenner. Bronfenbrenner (1979) 
suggested that the process of human development is shaped and moulded by a person’s 
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environment and all the people and institutions that play a role in that environment. In my view, 
this theory may explain to some extent why some children are moulded and shaped as bullies 
as a result of the child’s exposure to and interaction with his/her environment. 
The main findings of this study include the fact that ETB is a serious phenomenon that an 
increasing number of educators are exposed to. It also appears that the incidences are becoming 
more severe and involve serious physical threats and bodily harm. Educators are also exposed 
to ETB on a regular basis, with many educators being bullied on a daily basis.  
It is clear that verbal abuse is the most prominent form of ETB leading to emotional damage, 
feelings of incompetence and reduced motivation to teach with innovation and enthusiasm. 
This in turn leads to the very concerning fact that ETB negatively affects successful teaching 
and learning in classrooms, adding more problems to an already embattled education system.  
Participants also provided some guidelines to reduce and possibly prevent ETB by learners. In 
doing so, these data can hopefully be used in the formulation of anti-bullying programmes for 
educators, which can result in safer working environments and more effective teaching and 
learning for learners.  
Key words: educator targeted bullying (ETB), educator victimisation, efficacy, teaching and 
learning outcomes  
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CHAPTER 1  
Introduction and overview 
1.1. Introduction 
This study explores the phenomenon of educator-targeted bullying (ETB) by learners as an 
educational problem in terms of the incidence, frequency and severity and, more importantly, 
the impact it has on effective teaching and learning in classrooms. Abuse or bullying in schools 
usually happens amongst learners or to learners who are targeted by educators. However, the 
phenomenon of educator abuse by learners is escalating, internationally as well as nationally, 
and is experienced by many educators, especially by those teaching in secondary schools. De 
Wet and Jacobs (2006) believe that ETB is becoming a notable problem in schools.  
Furthermore, De Wet (2010) reported that the bullying of educators in all its forms, (physical, 
verbal and emotional), impacts negatively on the psychological well-being of educators, 
resulting in ineffective teaching and learning experiences in schools. These findings are further 
supported through a more recent study by De Wet and Jacobs (2014), which focuses on the 
impact of ETB in the workplace, in which it was found that this form of victimisation 
disempowers, humiliates and isolates educators to the detriment of their professional and 
psychological well-being.  
The main aim of this study is therefore to investigate and report on the effects of ETB by 
learners on the quality of teaching and learning in the classroom. 
1.2. Background  
I was an educator at an independent high school in Port Elizabeth serving the middle to upper 
socio-economic sector of the city and taught Grade 7 to 12 learners. Many of the learners 
attending this school do not necessarily fit into mainstream academic schools in terms of 
discipline, since they generally do not want to adhere to the school’s code of conduct, rules and 
policies, e.g. the wearing of the school’s uniform, restriction of not being allowed to smoke on 
the school premises, compulsory participation in sport and cultural activities, and so forth. The 
learners do not come from a specific community, but from various communities within Port 
Elizabeth and surrounding areas.  
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During the time that I was teaching at the school I experienced bullying by learners on a daily 
basis. These incidences impacted negatively on me and the ensuing emotional trauma that I 
experienced led to a disruption of effective teaching and learning in my classroom. A Grade 
10 learner verbally abused me on a regular basis by making derogatory comments about my 
dress code and method of teaching. He often swore at me. I felt very insecure about my teaching 
and it made me very angry and sad. Due to the feelings of insecurity I was not able to deliver 
quality teaching in the class that this learner was attending and even in other classes.  
These incidences of personal abuse made me realise that an educator’s ability to teach 
effectively may be adversely affected by this kind of abuse, not only on the day that the abuse 
occurs, but the effects could last for longer periods of time. Furthermore, I began to suspect 
that ETB also affects an educator’s emotional and psychological well-being, which may result 
in challenges in his/her personal life.   
1.3. Literature review 
Jansen, Moletsane, Neves, Soudien, Stroud, Swartz and Wild (2012) defined bullying as the 
repeated, intentional and organised act of aggression and violence towards a peer or victim. 
Rigby (2004) viewed bullying as aggressive behaviour and intentional harming that is carried 
out repeatedly over time. Matsui (2005) (as cited in De Wet and Jacobs, 2006:55) found that 
ETB can be defined as “intimidation directed towards educators in the form of threats of 
physical assault, verbal abuse, racial and sexual slurs, repeated intimidation, disrespectful 
behaviour and vandalism of personal belongings”. Pervin and Turner (1998:4) viewed ETB as 
the “persistent, intentional and vigorous abuse of the educator, swearing and/or mocking the 
educator”.  
My understanding from these definitions is that ETB involves the premeditated, intentional 
and repeated act of aggression of one person or group towards another with the ultimate goal 
of oppression, humiliation and dominance. 
A further review of the literature on the topic revealed that there are four specific forms of ETB 
to which educators are subjected, namely: 1) psychological/emotional abuse, where the 
educator is knowingly ignored, 2) verbal abuse, where derogatory comments and swearing 
occurs, 3) physical victimisation through violence or threats of violence and 4) cyber bullying, 
usually occurring in the form of sending rude messages about educators and spreading false 
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rumours about educators on social media. The above forms of ETB will be explored in more 
detail in Chapter 2. 
A study by the Centre for Justice and Crime Prevention, in South Africa, which was recorded 
in the National School Violence Report (2012) revealed that 29.9% of educators felt unsafe in 
classrooms, despite the fact that classrooms should be primary teaching spaces where teaching 
and learning must take place. There currently exists a plethora of research that suggests that 
educators cannot teach effectively and optimally if they are scared and feel unsafe. Chen and 
Astor (2009), Khoury-Kassabri, Astor and Benbenishty (2009) and Pervin and Turner (1998) 
found that teaching and learning cannot take place in a school environment where educators 
are victims of ETB. These findings are further supported by De Wet and Jacobs (2011) who 
found that a large number of South African educators do not feel safe in the schools where they 
teach. This aspect will be elaborated upon in Chapter 2. 
Astor, Meyer, Benbenishty, Marachi and Rosemond (2005) undertook a large-scale study in 
the USA and found that the average frequency of victimisation of educators was 76 incidents 
per 1 000 educators. De Wet and Jacobs (2006) reveal that in a study undertaken in the Free 
State and Eastern Cape from a sample population of 544 educators, 76.7% who took part in the 
survey were exposed to some form of bullying. These statistics indicate that the frequency and 
intensity of ETB are increasing. The aspects of frequency and intensity of ETB will also be 
described in more detail in Chapter 2. 
The theoretical framework for this study is based on the ecological systems theory of the 
developmental psychologist and theorist, Urie Bronfenbrenner. Bronfenbrenner suggested that 
the process of human development is shaped and moulded by a person’s environment, which 
makes “a lasting change in the way in which a person perceives and deals with his 
environment” (Bronfenbrenner, 1979:3). In my view, this theory may to some extent explain 
why some children are moulded and shaped as bullies as a result of the child’s exposure to and 
interaction with his/her environment. 
Bronfenbrenner (1979:4) suggested that the “cause and effect relationship” lies at the core of 
this theory. He states that this relationship is cyclical and that: 
“…the developing person is not viewed as a tabula rasa on which the environment 
makes its impact, but as a growing, dynamic entity that progressively moves into 
and restructures the milieu in which it resides. The environment also exerts its 
influence, requiring a process of mutual accommodation” (Bronfenbrenner, 
1979:4).  
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When a child is exposed to a negative environment, where, for example, he/she is abused or 
exposed to abusive and/or violent behaviour at home, it impacts on the child and this may 
become the breeding ground for the formation of a bully.  
1.4. Problem statement  
Educator abuse by learners is an international problem and affects more than half of the 
educators in Canada, Isreal, South Africa, the United Kingdom, New Zealand and Taiwan (De 
Wet, 2012). This confirms the reality of educator abuse as a worldwide phenomenon. De Wet 
and Jacobs (2006) explain the situation in SA and state that research conducted in the Free 
State and the Eastern Cape provinces in South Africa also found high incidence of ETB. This 
research also found that ETB is increasing. A study undertaken by Burton (2008) support this 
in that it was found that 22% of the secondary school learners surveyed had succumbed to some 
form of violence in the 12 months preceding the study.  
The problem statement of this study, therefore, focused on the severity and increased 
prevalence of educator abuse by learners and the subsequent negative impact of ETB on the 
psychological and emotional well-being of educators as well as on the quality of teaching and 
learning outcomes in classrooms. 
1.5. Research questions 
Based on the problem statement above, the following research question and sub-questions were 
formulated: 
1.5.1. Main research question 
What are the effects of ETB on the quality of teaching and learning outcomes in classrooms at 
a specific high school in Port Elizabeth? 
1.5.2. Sub-questions 
 To what extent (severity and frequency) do educators experience bullying from learners at 
this school?  
 What forms of bullying by learners do educators experience at this school?   
 How does ETB affect educators’ emotional and psychological well-being at this school? 
 Which guidelines may be suggested that may contribute towards the reduction of educator 
abuse by learners? 
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1.6. Research aim and objectives  
Based on the above research question and sub-questions the following research aim and 
objectives were formulated: 
1.6.1. Aim 
The aim of the research was to determine how ETB affects the quality of teaching and learning 
outcomes in classrooms in a specific high school in Port Elizabeth.  
1.6.2. Objectives 
The objectives of this research study were: 
 to determine the extent (severity and frequency) to which educators at this school 
experience bullying from learners; 
 to determine the forms of bullying by learners that educators experience at this school;  
 to determine how ETB affects the educators’ emotional and psychological well-being; 
and  
 to provide possible guidelines that may contribute towards the reduction of educator 
abuse by learners. 
1.7. Research design and methodology 
This study was conducted as a qualitative research methodology case study within an 
interpretivist paradigm. Creswell (2013) defined a research paradigm as a basic set of beliefs, 
assumptions or worldviews that guides the researcher’s qualitative inquiry. De Vos, Strydom, 
Fouche and Delport (2011) stated that interpretivist methodology requires an interpretive 
understanding and explanation that will enable the researcher to appreciate the meaning of 
human beings’ social actions. Blaikie (2000) referred to a research design as an integrated 
statement and justification of why the researcher chooses specific technical planning and 
decisions which he or she undertakes in the research project. 
Struwig and Stead (2011:11) stated that qualitative research is found in social sciences and 
“employs research methods such as participant observation, interviews, open-ended 
questionnaires, focus groups and content analysis”. In addition, these authors also mentioned 
that qualitative data includes information such as words and sentences gathered from 
respondents in an attempt to see through their eyes. 
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1.7.1. Data gathering instruments  
Two data gathering instruments were used in this study. Firstly, data were collected from the 
respondents through a questionnaire that consisted of a combination of closed- and open-ended 
questions. According to Creswell (2013), closed-ended questioning enables the researcher to 
obtain useful information to support theories and concepts in the literature. Open-ended 
questions will allow the researcher to explore and clarify the answers provided in the closed-
ended responses and to identify any additional information relating to the subject under 
scrutiny that is relevant to this study. Maree (2007) stated that researchers in the interpretative 
paradigm use qualitative questionnaires since they prefer inductive data, which are more likely 
to aid the identification of multiple realities potentially present in the data. Data were analysed 
through the interpretation of the questionnaires and the identification of recurring themes and 
sub-themes in the narratives, which were then interpreted and discussed.  
The questionnaires included two sections. Biographical data of the participants were gathered 
in the first section, while the second section included open-ended questions to ascertain the 
extent to which educators experienced ETB, what forms of bullying these educators are being 
or have been exposed to, to determine how ETB affects the educators’ emotional and 
psychological well-being, and how these events may impact on effective teaching and learning. 
Finally, suggestions that may contribute towards the reduction and possible prevention of 
educator abuse by learners were formulated.  
Free writing narratives from four respondents were added as a second data gathering tool. 
Bruner (1996) referred to narratives as a mode of thinking, communication and expression and 
researchers use narratives to communicate how we understand our life experiences. 
Participants were asked to write narratives that were structured so that data could be gathered 
on the educators’ experiences of a specific ETB incident or incidents at the school, what types 
of bullying they experienced, how the incident/s impacted on their emotional and psychological 
well-being, how they reacted towards other learners in classes following the incident/s and 
whether they felt that they could still teach effectively after being victimised.  
1.7.2. Participants 
The research sample consisted of 12 educators currently teaching at a private high school in 
Port Elizabeth. Convenience sampling was implemented as the participant selection procedure 
as for this study all the participants teaching at the same school  took part in this study. Creswell 
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(2005) described convenience sampling as a procedure in which the researcher selects 
participants on the basis of their willingness and availability to be studied.  
1.8. Data analysis 
Tesch’s eight-step data-analysis procedure was used to analyse the questionnaires and narrative 
data. The steps in this coding process include the following: 
 The researcher must read all the questionnaires and narratives carefully and make notes 
of the categories, themes and sub-themes that emerge.  
 The researcher must pick a questionnaire on the top of the pile, read it and ask 
substantial and information questions on what it is all about and the underlying meaning 
of the data. The researcher must write these thoughts down. 
 Once the researcher has completed the above process for all the questionnaires and 
narratives he/she must list the main themes and topics and group similar themes 
together. 
 The researcher then assigns codes to the identified themes and writes these codes next 
to the correct theme. This will enable the researcher to see if any new categories emerge. 
 Now the most appropriate description for the topic or theme must be found and 
organised into categories. These themes that are grouped together must relate to each 
other to indicate the relation to each other. 
 In this step it is important to finalise the abbreviations and alphabetise the codes. 
 In this step the researcher assembles the data material that belongs in each category and 
carries out a preliminary analysis. 
 This is a final step to recode existing data, if needed. 
The data analysis led to a textual and structural description of the participants’ experiences and 
ultimately provided an understanding of the common experiences of the victims of ETB in this 
study. Following the above data-analysis steps, the main research question, namely “What are 
the effects of ETB on the quality of teaching and learning outcomes in the classrooms”, was 
addressed. 
1.9. Reliability and validity  
The combination of the two data gathering instruments namely questionnaires and narratives 
allowed educators to report their experiences of ETB and their responses to it. This added a 
measure of triangulation of the data, which may possibly contribute to greater reliability and 
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validity. The data needed to be consistent and valid before it could meaningfully answer the 
main research question. When the educators answered certain questions in one way, they would 
have answered the closely related sub-questions similarly, further ensuring reliability. 
In order to ensure reliability and validity, I determined whether the data made sense, were 
meaningful and enabled me as the researcher to draw satisfactory conclusions from the sample 
population of educators. Lastly, I examined the data for categories, recurring themes and sub-
themes pertaining to ETB by employing Tesch’s data-analysis procedure. 
1.10. Delimitations of the study 
A delimitation of the study was that all the educators teaching at this specific school were 
included. Another delimitation was that ETB by learners was chosen as the main focus of this 
study, excluding other forms of ETB, e.g. by colleagues or parents.  
1.11. Limitations of the study 
A limitation associated with qualitative research is related to validity and reliability and is 
explained by Wiersma (2000:211) as follows: “Because qualitative research occurs in the 
natural setting it is extremely difficult to replicate studies”. When selecting certain 
methodologies and designs, limitations over which the researcher may have little control are 
involved. As an example, the research paradigm chosen for this study is interpretivism and may 
limit the findings to the interpretation of one researcher’s view.  
Furthermore, this study was limited to one selected private school and did not include multiple 
school contexts. This limitation therefore restricts comparison between multiple research sites, 
which may have shed a broader light on the phenomenon of ETB and its effects on teaching 
and learning. Typical to a qualitative research study, this study was limited to a relatively small 
sample of participants and the findings can therefore not be generalised. 
Lastly, the participants were from a private school and not a government school. Findings are 
thus limited and cannot be generalised and compared to government schools. 
1.12. Ethical measures 
Struwig and Stead (2011) defined research ethics as moral codes and guidelines by which the 
researcher can conduct research in an acceptable manner. The following measures were 
followed to ensure that this study was conducted in an ethical and morally correct way: ethical 
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approval was obtained from the Nelson Mandela Metropolitan University (NMMU) Faculty of 
Education ethics committee, the principal of the relevant high school, and the participants also 
signed consent forms, giving their written consent to participate in the study. In addition, the 
participants were made aware that they could withdraw from the research at any point during 
the process without penalisation in any form. The participants were assured that their 
anonymity would be protected at all times and that the data gathered would only be used for 
research purposes.  
1.13. Significance of the study 
The main focus of this study is to elucidate the impact ETB has on the quality of teaching and 
learning outcomes in the classroom. 
This study explored the incidence of educator abuse, the intensity of this educational problem 
and to investigate the possible causes and effects thereof. The findings of this study may offer 
some insight that can be incorporated in intervention strategies that educators, schools (through 
their management teams and governing structures) and the Department of Education can use 
to reduce incidents of educator abuse by learners. 
Data from the questionnaires aimed to provide information on how ETB affects the emotional 
and psychological well-being of educators, thus make it possible to make realistic 
recommendations on how to possibly reduce or prevent this.   
Furthermore, this research on ETB may be used to highlight the need for a greater 
understanding of this phenomenon, not only by learners, but by all members of the wider school 
organisation and the community at large. This is essential to develop effective strategies to not 
only prevent and manage ETB, but to create a safe and effective work environment for 
educators. 
1.14. Proposed division of chapters 
This study consists of the following chapters: 
Chapter 1:  An introduction and general overview of this study are included in this chapter. 
Chapter 2:  This chapter presents the literature review and includes various theoretical 
perceptions and perspectives focusing on educator bullying by learners. The 
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theoretical framework is based on the ecological systems theory of 
Bronfenbrenner. 
Chapter 3:  The research design and methodology of this study are included in this chapter. 
Chapter 4:  The data findings and analysis are included in this chapter. 
Chapter 5:  The conclusions and recommendations of the study are included in Chapter 5. 
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CHAPTER 2  
Literature review: Educator-targeted bullying 
2.1. Introduction 
This chapter starts with the clarification of various concepts and terminologies used in relation 
to ETB in order to enhance a common understanding of these concepts. This will be followed 
by a description of the typical profile of a bully, with specific focus on some general 
characteristics and personality traits. This chapter also includes a discussion of the international 
tendencies of ETB with reference to countries such as the USA, the United Kingdom, Australia, 
New Zealand, Turkey, Taiwan and Finland. The current situation of ETB in the South African 
context is also discussed.  
The chapter concludes with a critical discussion of the ecological systems theory of Urie 
Bronfenbrenner as the theoretical framework of this study. This theory serves to explain how 
societal and children’s cyclic systems impact on each other and how the interactions of the 
different systems may create a breeding ground for the formation of a bully. The contribution 
of environmental circumstances to the moulding of bullies and why bullies act the way that 
they do are also expounded. 
2.2. Clarification of concepts 
For the purpose of this study, it is important to understand the following concepts and their 
meaning. 
Educational Psychology   
“Educational Psychology is a subject to be studied, an area or field of knowledge, a set of 
applications of laws and principles from a field of knowledge to a set of applications of laws and 
principles from a field of knowledge to a social process, a set of tools and techniques, and a field 
for research. An Educational Psychologist is interested in the fundemental laws of human 
behaviour.” Skinner (1959:13) This study focus on Educator Targeted Bullying by learners. In this 
study the human behavioural characteristics of a bully are highlighted and the emotional and 
professional impact ETB has on the educator and learning outcomes in a classroom. This study 
directly relates to the field of Educational Psychology. 
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Educator 
According to Criticos, Long, Mays, Moletsane, Mityane, Grosser and De Jager (2013:16) an 
educator “ Interpret official policy and designs a programme of learning appropriate for your 
particular learners and context. Develops the emotional, social and ethical well-being of the 
learners by being supportive and caring to learners”. 
Bullying 
Jansen et al. (2012) defines bullying as the repeated, intentional and organised act of aggression 
and violence towards a peer or victim. From this definition, it appears that bullying is the 
premeditated and repeated physical and emotional victimisation of a person with the intention 
to hurt and humiliate the victim. In this research study the term “bullying” refers to 
premeditated and repeated physical and emotional victimisation of educators.  
ETB 
For the purpose of this study, ETB refers to educators victimised and targeted by learners and 
not to educator bullying by colleagues and/ or parents. Pervin and Turner (1998:4) defined 
ETB as “persistent and vigorous abuse of the educator by swearing or mocking, knowingly 
ignoring the educator, making personal comments about the educator and damaging the 
educators’ property, and goes ‘hand in hand’ with persistent class disruption”. Wilson, Douglas 
and Lyon (2011:2360) distinguished between covert and overt ETB, where covert violence was 
explained as “personal insults and name calling” and overt violence as “threatened violence 
without a weapon”. 
Based on the definitions above, it appears that ETB refers to a combination of visible physically 
and verbally harmful acts of aggression and less visible aggression with the intention of 
degrading the victim. As such, ETB corresponds with the general description of bullying 
provided above. In this particular study, the term ETB pertains to physical and verbal acts of 
aggression with the intention of degrading educators. 
Emotional abuse 
De Wet (2010:194) defined forms of emotional abuse by learners as “disrupting classes, 
chatting with one another, back-chatting, ignoring, mocking, spreading of rumours, and 
humiliating” their educators. For the purpose of this study, emotional abuse involves behaviour 
by learners that negatively affects the emotions of educators by hurting their feelings and 
emotionally upsetting them. 
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Physical abuse 
Physical abuse entails “any act resulting in a non-accidental physical injury, including not only 
intentional assault but also the results of unreasonable punishment” Medical dictionary (2015). 
From the above definition, physical abuse can be understood as an intentional act of physical 
harm inflicted on a person to cause bodily harm and injuries. In this study, physical abuse 
means that learners intentionally subject educators to bodily harm. 
Victimisation symptomology 
Wilson et al. (2011:2365) defined this as “victimisation that is a prevalent problem and that 
teachers are concerned for their safety”. These authors expanded on this definition by stating, 
“teachers were threatened with injury and physically attacked and teachers’ experience of 
violence is associated with physical and psychological symptoms and outcomes”. Therefore, 
victimisation symptomology involves the adverse physical and related psychological 
symptoms displayed by a person who has been threatened with physical injury or has 
experienced incidents of physical abuse. In this particular study, victimisation symptomology 
refers to the negative physical and psychological symptoms that educators display after being 
bullied by learners. 
2.3. Literature review 
2.3.1.  Bullying and Characteristics 
De Wet and Jacobs (2006:55) defined ETB as educator-directed “threats of physical assault, 
verbal abuse, racial and sexual slurs, repeated intimidation, disrespectful behaviour, vandalism 
of personal belongings and persistent class disruption”. Webster, Douglas, Eaves and Hart 
(1997:24) provided another definition of the nature of ETB when stating that it includes various 
types of violence, broadly defined as “actual attempts or threats to harm a person or persons”. 
In an attempt to understand the learners who bully educators it is important to understand the 
general characteristics of bullies. 
De Wet (2012) for instance explained that bullies are often undisciplined individuals who lack 
parental support and positive values, and have a general disregard for authority figures. Olweus 
(1993) indicated that children normally become bullies because they do not receive love, 
attention and care at home. Olweus (1993) further suggests that an individual can become a 
bully when he or she is repeatedly bullied or victimised or when he or she is exposed repeatedly 
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to forms of negative actions or constant exposure to violence at home and then re-enact the 
violent behaviour of their parents.  
Terry (1998) adds more general points that must be considered in defining a bully and claimed 
that the bully has no other mode of expression than violence and aggression within his/her 
psychological repertoire. The author further characterised bullying as “persistent, repetitive 
acts of physical or psychological aggression” (Terry, 1998:261). Geen (1990) also referred to 
bullying as a form of instrumental aggression that implies prevalence and existence of a social 
relationship and that the bully derives some form of dividend from being aggressive towards 
others. 
Olweus (1993) stressed another typical characteristic of the bully and stated that there 
necessarily exists a power imbalance between the bully and the victim in that the bully is 
usually physically larger and stronger than the victim. They usually hit and even push other 
children, are not popular with their peers, have trouble following rules and show little concern 
for the feelings of others. Smith and Thompson (1991) also mentioned this and stated that the 
bully can be perceived to be stronger than the victim. 
Smith and Sharpe (1994) adds another interesting argument and express the opinion that 
bullying is a systematic abuse of power and that it is thus this conscious abusive decision by 
the bully that makes the bully a bully. 
According to Olweus (1994), bullying behaviour often occurs without provocation or the bully 
may initiate provocation, as usually is the case with educator abuse. Olweus’ statement can be 
supported by Smith and Thompson (1991). These authors emphasised three additional 
distinguishing features of bullying in that it is unprovoked, that it occurs repeatedly and that 
the bully is stronger or is perceived to be stronger than the victim. A recent study by Pyhalto, 
Pietarinen and Soini (2015) adds to the list of typical characteristics of a bully and state that 
bullies usually are lonely, impulsive, and neurotic and have inconsistencies in terms of their 
status amongst peers.  
Jansen et al. (2012) cited the following personality traits as common amongst bullies: 
authoritarianism, a strong need for control and a desire to dominate. Bullies may possess 
additional troublesome characteristics found in other personality disorders, including 
superficial charm, insincerity, a propensity to manipulate, rigidity, stubbornness, 
dictatorialness and obsessive-compulsive leanings. Finally, extremely dangerous bullies have 
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much in common with psychopaths in that they feel little or no remorse for their actions. Jansen 
et al. (2012) also stated that a bully has positive perceptions of socialisation and can function 
within a social milieu, but can manipulate, exploit and inflict devastating harm on victims, 
feeling little or no remorse for their actions. 
De Wet (2010) expressed various reasons for some people becoming bullies and that children 
who are not accepted or loved at home may turn to other sources for attention and acceptance, 
such as gangs. They also stated that the victims of bullying usually suffer from low self-esteem, 
anxiety and depression that, in severe cases, can lead to suicide. Terry (1998) adds that bullying 
occurs in situations where the victims are unable to easily escape. This author further argues 
that bullying in general occurs when the “uneven balance of power is exploited and abused by 
an individual or individuals who, in that specific milieu, have the advantage” (Terry, 
1998:261).  
2.3.2. ETB 
Findings by Daniels, Bradley and Hays (2007), Dinkes, Kemp and Baum (2009) and Dzuka 
and Dalbert (2007) add that most of the research on educator abuse only focuses on the 
prevalence of ETB and not on the consequences thereof on educators, such as the emotional 
and psychological effects. This study, therefore, aims to address these issues and investigate 
how teaching and learning in the classroom are impacted by ETB. In addition, this study 
investigates the extent (frequency and severity) to which educators experience ETB, what types 
of bullying educators are exposed to and attempts to gather suggestions and guidelines from 
educators as victims of bullying on the reduction and possible prevention of ETB. My view is 
that ETB is a frequent and serious problem and that it negatively impacts on the teaching ability 
and emotional and psychological well-being of educators.   
Jansen et al. (2012) found physical, verbal and emotional abuse to be the most prevalent forms 
of bullying amongst learners. 
The findings of Galand, Lecocq and Philippot (2007) affirmed that educators victimised by 
ETB experienced symptoms of post-traumatic stress disorder, heightened levels of stress, 
increased fear and that they were less satisfied with life. Investigating the psychological and 
emotional impacts of ETB on educators, Pyhalto et al. (2015) found that ETB in any form or 
from any source has severe emotional and psychological costs for the educator. Furthermore, 
Hoel, Faragher and Cooper (2004) stated that ETB causes health problems for educators. 
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Djurkovic, McCormack and Casimir (2008) found that ETB causes chronic fatigue, increased 
sickness, an absence from work and intentions from educators to quit their jobs. De Wet (2010), 
studying the impact of ETB on educators, found that educators who were victims of ETB 
withdrew emotionally and psychologically from professional and social activities at their 
schools. These findings shed light on the main research question of this study as to the effects 
of ETB on quality teaching and learning outcomes in classrooms. Fox and Stallworth (2010) 
found that ETB is directly associated with a lower quality of teaching. A study by Vettenburg 
(2002) further suggested that educators who felt unsafe at school tended to be unmotivated and 
less committed to their jobs. 
Research conducted by Breslau, Chilcoat, Kessler, Peterson and Lucia (1999) add yet another 
dimension to these findings and conclude that educators as victims of ETB in the workplace 
experienced avoidance behaviour towards students and situations, perceived personal safety 
issues and experienced a sense of intrusion, and avoidance thoughts. Moreover, a study by 
ASTI (2005:2) revealed that the most common emotional effects of ETB are “anger, 
tearfulness, stress, disturbed sleep, forgetfulness, low self-esteem, headaches, loss of energy 
and depression”. Findings by Ingersoll (2001) support this and indicated that ETB causes an 
unsafe work environment, becoming the main reason for educators leaving the teaching 
profession entirely. 
In research conducted by Wilson et al. (2011) on the prevalence and consequences of ETB on 
the psychological and physiological functioning of an educator, the authors found a profoundly 
negative impact on educator functioning with serious educational consequences. These authors 
stated:  
“There is the potential for serious negative consequences for the educational 
system, as reflected by the observed association between violence and teacher-
related functioning. For instance, because of victimisation, a teacher’s absenteeism 
may increase or teaching ability may be negatively affected. This could result in 
classroom instability and may have severe negative consequences for the quality of 
education.” (Wilson et al., 2011:2366)  
Pyhalto et al. (2015) affirmed that ETB undermines the quality of educators’ work. In addition 
Hicks (2014) clearly stated that educators who found themselves in a threatened and unsafe 
work environment could not assist their learners to reach better academic achievements. 
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2.3.3.  ETB Globally 
The following section of this literature review focuses on international studies and research 
perspectives of ETB in various other countries. Pervin and Turner (1998) suggested that ETB 
is becoming a serious problem globally, to the extent that more than half of educators in the 
USA, United Kingdom, Australia, New Zealand, Turkey, Taiwan, Finland and South Africa 
are victims of ETB. De Wet and Jacobs (2006:68) stated that this indicates that “ETB is not a 
fallacy but a fact”. 
Vossekuil, Fein, Reddy, Borum and Modzeleski (2002) identified the phenomenon that teasing, 
harassment and bullying led to targeted shooting massacres in American schools (e.g. 
Columbine High School in April 1999). In addition, and with specific emphasis on ETB, 
Anderson’s (2004) findings in “The dangerous lives of teachers” indicated that approximately 
260 American educators were exposed to ETB on a weekly basis. The author furthermore 
found that 6 250 threats of violence per day were directed towards educators.  
An American Psychological Association Task Force (2011) on violence directed against 
educators conducted a study on ETB in the USA where 2 998 educators from 48 states shared 
their victimisation experiences in American schools. Results revealed that 80% of educators 
had fallen prey to ETB at least once in that or the past year. American Psychological 
Association (2013) examined the incidence of ETB in the USA. It was found that ETB was a 
reality in most American public schools and is considered an unfortunate occurrence for the 
American educational system. ETB in the form of disrespectful behaviour, intimidation, verbal 
abuse, damage to property and physical assault were found to be most prevalent. Statistics from 
the United States Department of Education (2015) indicated that the escalating incidences of 
ETB during the 2011–12 academic year, 9% of the school educators reported incidences of 
threats with injury by the students from their school. In the same year, the educators reported 
incidences of physical abuse and that ETB has escalated from 3% the previous year to 5% in 
the current year. 
Andrew’s (1998) research study in the United Kingdom clearly indicates the frequency of ETB 
in this country. The research found that students had bullied 56.4% of the educators at least 
once in the previous semester; while 35.6% of educators had experienced bullying by their 
students numerous times in the previous semester and 9.9% of educators were experiencing 
bullying by their learners on a daily basis. This indicates that ETB is a frequent and serious 
problem in the United Kingdom. Additional studies by Pervin and Turner (1998) on ETB in 
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England indicated that between 56% and 86% of educators who participated in the ETB 
research had fallen prey to ETB. Moreover, Hoel and Cooper’s (2000) study, as cited in Byers 
(2012:11), stated that the teaching profession in Great Britain has the third highest rate of 
bullying of educators out of sixteen industries. 
NAS/UWT (2003) found that hundreds of educators in the northwest of England are exposed 
to ETB on a weekly basis and that approximately 1 000 cases of physical and verbal abuse by 
learners directed towards educators were reported fortnightly. In addition, ETB was reported 
and recorded in 304 primary, secondary and special schools. 
De Wet and Jacobs (2006) stated that NAS/UWT (2003) won a landmark victory for educators 
in Great Britain in that the House of Lords decided that educators as victims of ETB were given 
the right to refuse to teach problem children who have been expelled from school but allowed 
to return on appeal. 
In an online survey conducted in Britain by Teacher Support Network (2005) it was found that 
84% of educators have been victims of ETB in the forms of swearing, threats of violence, 
physical assault and damage to educator’s personal property. The Guardian (Lipsett, 2008, 
2009), a popular newspaper in the United Kingdom, posted various incidences of ETB in the 
United Kingdom in print and social media, of which the following are examples: 
Monday 20 October 2008  
“A five-year-old boy smuggled a knife into school intending to attack a teacher.”  
Monday 6 April 2009 
“Teachers are facing increasingly abusive behaviour from parents and pupils according to 
research revealed today.” 
Monday 6 April 2009 
“Teachers made over 200 personal insurance claim cases to the union for damage to property 
by pupils over the last two years, 69 incidents of malicious damage to vehicles, such as ‘keying’ 
of cars, and 146 reports of damage to property.” 
The Telegraph newspaper in the United Kingdom reported the following in an article on ETB 
in British schools in April 2015:  
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“Schools are failing to expel threatening pupils who bully teachers, a union has 
said, as a report showed verbal abuse in schools had risen by a third in just one 
year. Eight in ten teachers said they have suffered verbal abuse by a student in the 
last 12 months, an increase of 30 per cent from a year earlier.” The Telegraph 
(2015) 
These reports lead to the conclusion that ETB by learners is a reality in the United Kingdom. 
Research findings at the University of South Australia indicated that learners were responsible 
for 33% of violent attacks on educators and that physical harassment and assaults made up 42% 
of ETB incidents. The study concluded that verbal abuse by learners led to the educators’ high 
levels of stress Youth Studies Australia, (2005). In addition, the Youth Studies also found that 
Australian female educators were twice as likely to become victims of ETB as their male 
counterparts were. 
The following Australian website gives educators a platform to reveal their experiences of 
ETB: www.theteachersareblowingtheirwhistles.com. The platform reveals that a number of 
male educators left the teaching profession due to abuse by their learners. The same social 
platform reported in 2007 that, in a national online survey of more than 800 Australian 
educators in the state of New England 99.6% of educators had experienced bullying in the 
workplace (Cosser, 2015). 
Results from a study in New Zealand (Bennefield, 2004), involving 587 educators, showed that 
28% had experienced bullying in the school environment. In addition to these findings, 
research conducted by Marsh, Williams and McGee (2009) found that one in three of all 
educators in New Zealand were victimised by learners on a daily or weekly basis. 
A study conducted in Turkey by Ozkilic and Kartal (2012) investigated how ETB influenced 
the teaching abilities of educators. This study, which involved 221 volunteer educators teaching 
Grades 6, 7 and 8, found that more than half of the educators that participated in the study 
experienced increased stress levels due to ETB. The educators also indicated that ETB 
decreases their expectations for students and for their teaching profession. Furthermore, this 
study found that the impact of ETB on quality teaching and learning is explained by one of the 
educators as “I do not want to teach my classes, I decrease the number of activities I perform 
in my classes and they lead me to find another job” (Ozkilic & Kartal, 2012:3437).  
In studies on violence against teachers in Taiwan by Huang and Hsien (1987) and Lin (1986), 
the researchers found that there was a direct correlation between poor student-teacher 
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relationships and ETB. Research conducted by Chen (2009) on ETB in the same country found 
that students’ negative personal traits, lack of parental involvement, victimisation and risky 
behaviour in school are related to ETB. Chen and Astor (2009), upon examining learners’ 
reports of aggressive behaviour towards educators in Taiwan, found that from a sample of 14 
022 Taiwanese learners, approximately 30% reported that they had been involved in aggressive 
behaviour towards educators at least once during the previous year. These findings indicated 
teacher victimisation as a serious problem in Taiwan. 
Pyhalto et al. (2015) conducted a study on ETB in Finland. A sample population of 2 310 
educators partook in this comprehensive study, which focused on the educator-working 
environment fit, bullying, the effects of ETB and educator turnover. It was found that ETB has 
severe emotional effects on the private and professional functioning of educators. The study 
also shed light on the fact that ETB leads to educator exhaustion and draws on the research of 
Ozkilic and Kartal (2012), which indicated that ETB is related to elevated stress and exhaustion 
levels in educators. Pyhalto et al. (2015) further found that a good fit between the educator and 
collegial support from the school community might reduce ETB and increase the occupational 
well-being of educators. 
It is evident from the aforementioned findings that ETB is a global problem and adversely 
affects educators’ emotional and psychological well-being, with a devastating impact on 
effective teaching and learning. 
2.3.4.  ETB South Africa 
In the following section of this study, the focus will be on a South African perspective of ETB. 
ETB in the South African context is an under-researched topic and limited findings were 
available in the early 2000s. This is supported by De Wet and Jacobs (2006:54) who stated, 
“little evidence of research on ETB in the South African context could be found”. These authors 
undertook a study in the Free State and Eastern Cape provinces to ascertain the incidence of 
ETB in schools. A sample group of 579 educators participated in this study, which found that 
76.7% of the educators experienced or witnessed some form of ETB. These results confirmed 
the prevalence of ETB in the South African context.  
The abovementioned study also described the profile of educators most likely to become 
victims of ETB. It was revealed that male educators were more likely to become victims of 
ETB than their female counterparts, while educators with more than 21 years’ teaching 
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experience were more exposed to ETB and educators aged 51 years or older seemed to be least 
exposed. This study also found that educators who were new to a school were more likely to 
become victims of ETB. 
A more recent study by De Wet claimed, “victimisation of educators by their learners has long 
been recognised as a problem, but it had rarely been researched and reported on” (De Wet, 
2010:189). In addition, the author found that ETB has a negative effect on victims’ private and 
professional functioning and, therefore, concluded that ETB has a negative effect on teaching 
and learning. Lastly, the author found that ETB might result in a deterioration of the 
relationship between the educator as victim and the bully as perpetrator. 
Masekoameng (2010) undertook a study in five secondary schools in the Limpopo province in 
South Africa to identify disciplinary problems experienced by educators and the impact of 
these challenges on their morale. The study found vandalism by learners as a major problem. 
According to Masekoameng (2010:97) “shocking writing appeared on school property, 
learners damaged their tables and chairs, learners threw papers on the school ground and some 
learners also bullied others”.  
Poggenpoel and Myburgh (2003), as cited in De Wet and Jacobs (2006:54), conducted a 
comprehensive study from 2003, which focused on ETB and aggression in schools in Gauteng, 
KwaZulu-Natal, North West and Eastern Cape provinces. Verbal abuse was found to be the 
most prevalent type of ETB in most of the schools and that physical aggression was limited to 
pushing and hitting. In addition, the researchers found symptoms of post-traumatic stress 
disturbances among educators in the Eastern Cape, due to continuous and prolonged exposure 
to ETB by their learners.  
Another study on educators’ experiences and perspectives on bullying in secondary schools in 
the Western Cape was conducted by Kruger (2011). Findings from this study indicate that “the 
educators experience and perceive a wide variety of bullying behaviours which take place at 
various sites, both within and outside school grounds and that it involves a diverse range of 
individuals within the school community” (Kruger, 2011:38). 
De Wet (2012) conducted a study on ETB in a South African school. This study viewed ETB 
from a social-ecological perspective. Seven victims of ETB were interviewed. The study 
concluded that bullies are undisciplined individuals who lack parental support, that school and 
classroom management styles may encourage ETB, and that a lack of positive community 
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values and a disregard for authority and authority figures enhances ETB. It was also found that 
educators as victims of ETB did not receive support from school management, colleagues and 
parents of bullies. 
A recent study by De Wet (2014) on educators’ understanding of workplace bullying in the 
South African context, involved 59 educators who furthered their studies at the University of 
the Free State. An analysis of these educators’ responses showed that the bullied educators 
experienced feelings of powerlessness and vulnerability to bullying and were subjected to 
public and private humiliation. This disempowerment led directly to the detriment of their 
professional functioning. 
2.4. Theoretical framework 
The theoretical framework of this study is based on Bronfenbrenner’s eco-systemic model. 
Bronfenbrenner viewed the process of human development as being shaped by the interaction 
between an individual and his or her environment. This process results in “a lasting change in 
the way which a person perceives and deals with his environment” (Bronfenbrenner, 1979:3) 
and as such an individuals’ physical, cognitive and emotional development is the result of the 
influences of his or her surroundings, e.g. parents, friends, school, culture, work and political 
context.  
Bronfenbrenner’s eco-systemic theory presents different levels of environmental influences 
that affect a child’s psychological development and ultimately his or her behaviour. These 
levels are known as the micro-, meso-, exo- and macrosystems. Each of these systems will 
briefly be explained below. 
Microsystem 
“A microsystem is a pattern of activities, roles and interpersonal relations experienced by the 
developing person in a given setting (e.g. school and home) with particular physical and 
material characteristics” (Bronfenbrenner, 1979:22). 
Mesosystem 
“A mesosystem comprises the interrelations among two or more settings in which the 
developing person actively partakes” (Bronfenbrenner, 1979:25). In the case of children, 
examples would be relations among groups at home, in school and in the neighbourhood. No 
individual exists in isolation. The child interrelates in various ways with his or her environment 
and these social-ecological interaction impacts on the development of the child. 
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Exosystem 
Bronfenbrenner (1979) referred to the exosystem as an environment that a person is not 
involved in and is external to his or her experience, but can still influence the person, e.g. in 
the case of a child it could be the parent’s workplace. 
Macrosystem: 
“The macrosystem refers to consistencies in the form and content of lower order systems 
(micro-, meso-, and exo-systems) that exist, or could exist, at the level of the subculture or the 
culture as a whole” (Bronfenbrenner 1979:26). For example, within any given society 
classrooms, playgrounds, government structures and so forth may function similarly but will 
differ from country to country. Each country has its unique patterns of functioning within each 
system. 
Bronfenbrenner (1979) referred to and perceived the ecological environment as a set of nested 
structures, each inside the next, much like a set of Russian dolls. Bronfenbrenner (1979:2) 
suggested that at the core of his theory is the “cause and effect relationship”. This relationship 
is cyclical: “the developing person is not viewed as a tabula rasa on which the environment 
(uni-directionally) makes its impact, but as a growing, dynamic entity that progressively moves 
into and restructures the milieu in which it resides. The environment also exerts an influence, 
requiring a process of mutual accommodation” (Bronfenbrenner, 1979:22). 
One part of the system impacts on another part in the total system and, therefore, 
interconnectivity exists between the systems, creating a circular and non-linear system. 
Bronfenbrenner (1979) conceived that his ecological system is a nested arrangement of 
concentric structures, each contained within the next system. These systems are depicted in the 
following Figure2.1. 
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Figure 2.1: Bronfenbrenner’s eco-systemic model (1979). Diagram taken from www.stor.mun.ca. 
This model can explain the effects and interrelatedness of risk factors within the systems 
influencing how children are “moulded” into bullies. De Wet (2011) stated that a social-
ecological approach is needed to understand ETB in the context of relationships between the 
learner, the educator and community, which are reciprocal and interconnected. 
De Wet (2012) indicated that it is most likely in their homes (microsystem) where children are 
exposed to circumstances that cause learners to become perpetrators of ETB. Reasons for this 
include parents’ unwillingness to discipline their children (“there is no discipline at home”), 
combined with non-involvement in their children’s education (“they don’t want to be bothered 
with their child’s problems at school”) and lastly, poor parent-child relations (De Wet, 
2012:240). 
De Wet (2012:194) also stated that “ETB may likewise have a negative influence on the well-
being of the victims (micro level), the organisation (teaching and learning milieu – macro 
level), and home-community-school relations (exo level)”. The author indicated that ETB 
negatively affects the well-being of educators as victims in their classrooms at the first level 
(microsystem), has a resulting negative impact on the teaching and learning environment of the 
school as an organisation at the second level (mesosystem) and ultimately impacts on the 
community at the third level (macrosystem). 
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Bronfenbrenner’s theory provides a framework for understanding why some children become 
bullies. The child, as stated by Bronfenbrenner (1979), does not receive love, attention and 
caring or is exposed to violence at home or poor discipline at school within the microsystem. 
In addition, the child could be exposed to gangsterism or risky peer relationships within the 
community in the mesosystem. In the exosystem, the child’s parents could lose their work, 
resulting in poverty at home, possibly leading to alcohol abuse and violent behaviour by the 
parent or family members, which impacts negatively on the child. The child as a blank slate is 
negatively impacted on through the adverse exposure and interrelation of the aforementioned 
systems. Within the macrosystem many negative cultural or ideological influences may impact 
on the child, for example if schools and governments tolerate violence amongst youth and the 
child perceives this to be acceptable behaviour. As previously mentioned, the child interacts 
with each system and vice versa due to the cyclic nature of the systems. If a system or all the 
systems encourage violence, it creates a breeding ground for the formation of bullies who enter 
classrooms and deem it acceptable to victimise educators.   
2.5. Conclusion 
This chapter provided an overview of various definitions of different types of educator abuse 
and presented literature defining the concept of ETB in all its forms. The profile of a bully with 
specific focus on the main characteristics and personality traits were also explained. A 
discussion of international perspectives on ETB, with specific reference to the USA, United 
Kingdom, Australia, New Zealand, Turkey, Taiwan and Finland, and a section dedicated to 
educator abuse in the South African context, were included.     
I provided evidence from the literature on how ETB affects the quality of teaching and learning 
and the negative impact of ETB on the emotional and psychological well-being of educators. 
This affirms that ETB is a barrier to learning and is an educational problem that hinders quality 
teaching and learning outcomes in classrooms.  
The chapter also provided an explanation of the theoretical framework of Bronfenbrenner’s 
eco-systemic model in order to explain how the various systems in the community can possibly 
affect a child and the role it may play in him or her abusing their educators.  
The next chapter describes the research design and methodology of this study.  
 26 
CHAPTER 3  
Research design and methodology 
3.1. Introduction 
Babbie (2007:1) defines research as “a way of learning and knowing things about the world 
around us”, while Heppner, Kivlighan and Wampold (1992:80) state that research is done “to 
advance knowledge, to make discoveries, and to acquire facts”. Research, therefore, is a way 
to go about gathering information and knowledge about a certain topic. 
Heppner et al. (1992:80) add to this by stating that research is done “to advance knowledge, to 
make discoveries, and to acquire facts”.  
In this chapter I explain and justify my choice of an interpretive research paradigm, which is 
suited for a qualitative research design and guides this study to answer my research questions. 
This chapter also provides an explanation of the choice of data gathering instruments, the data 
analysis process, a discussion of the researcher’s role, the clarification of trustworthiness, the 
research context and ethical considerations. 
This study is based on the following research questions: 
Main research question 
What are the effects of ETB on the quality of teaching and learning outcomes in classrooms in 
a specific high school in Port Elizabeth? 
Sub-questions 
 To what extent (severity and frequency) do educators experience bullying from learners 
in this school?  
 What forms of bullying by learners do educators experience at this school?   
 How does ETB affect educators’ emotional and psychological well-being at this 
school? 
 Which guidelines can be suggested and formulated to contribute towards the reduction 
and possible prevention of educator abuse by learners? 
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3.2. Research paradigm 
The research paradigm used for the purpose of this study is interpretivism. De Vos et al. (2011) 
refer to the interpretivist paradigm as the methodology the researcher uses to describe and reach 
an understanding of a topic that will enable the researcher to appreciate the meaning of the 
social actions of their respondents. Henning, Van Rensburg and Smit (2004) indicate that 
variables in a qualitative study are not controlled and that this freedom of representation and 
natural development is what the researcher attempts to capture. The authors further explain that 
the researcher attempts to understand and explain phenomena in argument form, using the 
evidence from the data and literature. 
Denzin and Lincoln (2005:3) elaborate on the meaning of an interpretivist paradigm within a 
qualitative research methodology and state that “qualitative research involves an interpretive, 
naturalistic approach to the world. Qualitative researchers study things in their natural settings, 
attempting to make sense of or interpret phenomena in terms of the meanings people bring to 
them”. The qualitative scientific knowledge regarding ETB that I gain through the interpretivist 
paradigm will assist in answering the main research question of this study. 
This study aims to enhance epistemology. Creswell (2003:4) refers to epistemology as the 
“theory of knowledge embedded in the theoretical perspective and informs the research”. 
However, the main objective for undertaking this study is to determine the existence and reality 
that ETB has on quality teaching and learning outcomes in classrooms, therefore ensuring 
ontology as an important aspect to this study. Creswell (2003) defined ontology as the 
metaphysical study of the nature of being and existence and is linked to realism (concern for 
the actual or real, as distinguished from the abstract). 
3.3. Research design  
Bogdan and Biklen (2003:49) defined the research design as a strategy for conducting a study 
and explained that “the researcher’s plan evolves as more is learnt about the setting, subjects 
and other sources of data through direct examination”. Bogdan and Biklen (2003) and Henning 
et al. (2004) also add to this and reported that qualitative studies are concerned with an in-depth 
learning and understanding of the phenomena or themes being researched and explained that 
qualitative studies aim for an in-depth, rather than quantitative understanding. The authors also 
highlight the fact that qualitative studies are conducted and bound by the analysing of themes. 
 28 
McRoy (1995) indicated that qualitative research stems from an interpretative approach that is 
holistic in nature and aims mainly to understand the social life and the meaning that individuals 
attach to everyday life. Kumar (2005) defined qualitative research as an approach to research 
that is appropriate to explore the nature of a problem or phenomenon. In some instances, 
qualitative research uses a case study design, where data analysis is focused on the context that 
the researcher is attempting to understand (McMillan & Schumacher, 1993). 
Henning et al. (2004) further stated that a qualitative study should not be controlled by 
variables, as it is this freedom and natural development of action and representation that the 
researcher wishes to capture as information and experience as rich data. Similarly, McMillan 
and Schumacher (2005:13) describe qualitative research as a “naturalistic inquiry”. 
Another aspect of qualitative research is explained by Babbie and Mouton (2001), who refer 
to the primary goal of qualitative research as to describe and understand, rather than to just 
explain, human behaviour. Because of this aspect qualitative researchers collect data by 
interacting with selected persons in their settings and by obtaining relevant documentation (De 
Vos, 2001). Creswell (2007) emphasised this and says that qualitative researchers collect data 
in the field, at the site where research participants experience the problem being studied. In this 
study, the problem involves ETB and its effects on quality teaching and learning outcomes in 
classrooms. 
De Vos et al. (2011:308) explained another characteristic of qualitative research and stated that 
“qualitative researchers almost always develop their own designs as they go along, using one 
or more of the available strategies or tools as an aid or guideline”. Qualitative research further 
allows the researcher to gather, interpret and report on information in a constantly changing 
world (Creswell, 2013). 
The main reason that this study employed a qualitative research design by using data gathering 
instruments such as questionnaires and free writing narratives was to gather information-rich 
data of respondents’ perceptions and experiences of ETB, through the use of a quantitative 
research design. By using a qualitative research methodology I could make sense of and 
interpret the data regarding the phenomena of ETB as previously stated by Denzin and Lincoln 
(2005).  The use of a qualitative methodology assisted me to understand and explain the 
phenomena of ETB in argument form by using the evidence from the data as previously stated 
by Henning, Van Rensburg and Smith (2004) in this section. 
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The following section will define and discuss the data gathering instruments.  
3.3.1. Data gathering instruments 
In my role as the researcher, I selected a combination of questionnaires and free writing 
narratives as data gathering instruments, as these best served the purpose of this qualitative 
study. Information-rich data and verbatim responses from the respondents to explain their 
experiences and perceptions of ETB in the school, could thus be obtained. 
Babbie (2007) defined a questionnaire as “a document containing questions and other types of 
items designed to solicit information appropriate for analysis”. De Vos et al. (2011) stated that 
the objective of a questionnaire is to gather and obtain facts and opinions relating to the 
phenomenon being researched. The authors add that questionnaires are probably the most 
generally used data gathering instrument, as the advantages of questionnaires include that they 
are not standardised and contain a wide range of items that are products of the researchers’ 
creative efforts. A disadvantage of questionnaires is that they are generally not exposed to a 
range of rigorous standardisation procedures (De Vos et al., 2011).  
There are several types of questionnaires, namely mailed, telephonic, self-administered, group-
administered, electronic and hand delivered (De Vos et al., 2011). I chose to deliver the 
questionnaires by hand for the respondents to complete in their own time and collected the 
completed and personally balloted questionnaires in the Research Trustworthy Strongbox 
(RTS) from the school secretary within 48 hours. The innovation and application of the RTS 
will be discussed in more detail later in this chapter. 
The questionnaire (Addendum B), includes a combination of open and closed ended questions 
and was divided into two sections. Section A collected demographic variables that provided a 
profile of the respondents in terms of gender, age, grades taught, language, teaching 
qualifications, nationality and teaching experience. 
Section B focused on data relating to ETB in terms of frequency, severity, types of bullying 
that teachers experienced, the emotional effects it had on them as persons and the effect on 
teaching and learning outcomes in their classrooms. The questions were tailored to retrieve as 
much information-rich data as possible from the respondents in terms of their experience of 
and views on ETB. To ensure this, the questionnaire presented both tick-box opportunities and 
opportunities to respond in writing to various prompts. 
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The second data gathering tool involved respondents writing a narrative on a specific incident 
or incidents of ETB at the school, what type or types of bullying they experienced, how they 
felt emotionally and how it impacted on their personal and professional lives. 
Avraamidou and Osborne (2009:1692) explained “the purpose of narratives is not just to help 
us understand the human world, but also to understand the natural world which is populated by 
non-human agents”. 
3.3.2. Data analysis 
Maree (2007) stated that qualitative questionnaires used in the interpretative paradigm mostly 
produce inductive data, which are more likely to help in the identification of the multiple 
realities potentially present in the data.  
I used the following data analysis procedure and guidelines to analyse the data as per Tesch’s 
conduct of psychological phenomenology as explained by Creswell (2014). 
 I determined whether the research problem in this study is best examined by the shared 
common experiences of the respondents on ETB. I analysed numerous themes relating 
to ETB that stood out from the answers of the questionnaires. 
 I analysed the descriptions of how the respondents viewed the phenomenon of ETB 
through their individual experiences and views. 
 Data were collected from respondents who have experienced ETB and also from 
respondents who might not have been exposed to ETB, as all the educators in the school 
participated in the survey.  
 The participants were asked questions relating to ETB in both the questionnaires and 
free writing narratives, e.g. what types of bullying educators experienced and the 
severity and frequency with which educators experienced bullying by learners. In 
addition to these questions, the educators were also asked how ETB affected their 
emotional and psychological well-being and were asked to give suggestions and 
guidelines for the reduction and possible prevention of ETB.  
The data analysed from both the questionnaires and narratives provided me with an 
understanding of the common experiences of the participants. The above data analysis directed 
me towards answering the main research question of this study: What are the effects of ETB 
on quality teaching and learning outcomes in classrooms? 
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3.3.3. Researcher’s role 
My role as the researcher was to identify ETB as a problem in the selected school. The principal 
granted permission for research to be conducted on ETB at the school. I informed the principal 
and educators of the purpose of the study and that all the data collected would be handled in 
the strictest confidence and anonymity. The principal and educators knew and trusted me as 
we had previously been colleagues. In addition, I designed and implemented the RTS for the 
respondents to personally ballot their completed questionnaires. This innovation was an 
attempt from my side to add to the trustworthiness of the study. 
I also built up and maintained good relationships with the principal and educators, which 
assisted me in gathering data for this study. De Vos et al. (2011) emphasised that the successful 
execution of both the design and data gathering of a study is normally determined by the 
researcher’s ability to access, build upon and maintain the research site. The above includes 
maintaining good relationships and agreements with the gatekeepers and the participants.  
3.3.4. Trustworthiness 
“The trustworthiness of a qualitative study can be increased by maintaining high credibility 
and objectivity. A research definition of trustworthiness might be demonstration that the 
evidence for the results reported is sound and when the argument made based on the results is 
strong,” (LaBlanca, 2011).  
Not being employed at the school during the study period was very important in contributing 
to objectivity, reliability and validity of the research findings and analysis. 
3.3.4.1 Credibility 
With this study I used Tesch’s eight step data analysis as previously mentioned. These 
analytical steps lead me to make sense of the data and I presented a credible case and had well-
constructed ideas regarding the data findings presented by the respondents on their perspectives 
and experiences on ETB. 
3.3.4.2 Transferability 
By reading widely on ETB on a global scale gave me a good understanding on this 
phenomenon. It allowed me a deeper understanding of the qualitative study that I carried out 
on this specific High School in Port Elizabeth. I drew upon similar other published findings on 
ETB in my literature review to confirm the presentation of my findings. This is referred to as 
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transferability. “ Case studies often aim for transferability, allowing both a deep understanding 
of the case at hand and the use of the findings in other contexts” Hesse-Biber and Leavy 
(2011:262) 
3.3.4.3 Consistency 
Gibson and Brown (2009:182)” a way of ascertaining the degree of consistency within the 
study of processes, measurements, interpretations, and so on” 
Within this study consistent data gathering instruments were used throughout. The questions 
posed to the respondents in both the questionnaires and narratives were consistent and the 
thematic data analysis was conducted in the same manner throughout thus ensuring 
trustworthiness in the findings of this study. 
3.3.5. Context 
An independent private school in Port Elizabeth was chosen for this study. The school caters 
for learners who do not necessarily fit into mainstream high school contexts in terms of 
disciplinary systems and measures. I selected a convenience sample including all twelve 
educators teaching at the school as participants for the study, who, through their educational 
interactions with learners bullied them, faced ETB in their classrooms. Creswell (2005:149) 
described convenience sampling as a process where “the researcher selects participants because 
they are willing and available to be studied”. The educators participated as respondents of this 
study and filled in questionnaires using sentences to describe their experiences and perceptions 
of ETB in this school. 
3.3.6. Ethical considerations 
Lapan, Quartaroli and Riemer (2012) argued that social science researchers are often faced 
with complex ethical issues that may involve personal interaction with certain individuals and 
communities and that these researchers must adhere to a code of ethics. The aspects 
contributing to the code of ethics for the purpose of this study are described below: 
3.3.6.1. Informed consent 
De Vos et al. (2011) stated that informed consent implies that all applicable information 
relating to the aims and goals of a study, duration of the participants’ involvement, procedures 
that must be followed, advantages and disadvantages plus possible dangers to which the 
respondents might be exposed, must be explained to participants. De Vos et al. (2011) 
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emphasised the important aspect that a participant to a research study must be legally and 
psychologically competent to consent to their participation. The participants must also be made 
aware that they may withdraw from the study at any time. These authors stated that 
participation must always be voluntary. Both the principal and educators read the information 
regarding the study, its purpose and goals. The participants had to tick certain consent boxes 
on the questionnaire and the principal had to sign a consent form for the school to participate 
in the research study (Addendum C).   
3.3.6.2. Confidentiality and anonymity 
De Vos et al. (2011) defined confidentiality as the confidential handling of information, which 
can be viewed as an extension and continuation of a respondent’s privacy. “Privacy refers to 
agreements between persons that limit others’ access to private information” (De Vos et al., 
2011:119). 
Babbie and Mouton (2001) distinguished between anonymity and confidentiality, in that 
confidentiality implies that the researcher and possibly a small number of his or her staff 
members should be aware of the identity of the participants and that the staff should also have 
made a commitment with regard to confidentiality. Anonymity can be defined that no one, 
including the researcher, should be able to identify any respondent after the study is completed. 
For the purpose of this study the respondents were made aware that in completing the 
questionnaire they should not have to enter their names. 
The questionnaire for this study requested sensitive information regarding the emotional 
impact of ETB on educators and I felt that another dimension ensuring them of their 
confidentiality and privacy had to be added. Thus the concept of the RTS was developed by 
me and I am currently in the process of patenting the RTS (Addendum D). This device is an 
NMMU-branded and locked storage box with an open slit at the top for the respondents to 
personally insert their completed questionnaires. This strongbox is very similar to an election 
ballot box. The RTS could only be opened by my supervisor and/or co-supervisor at NMMU, 
as only they had access to the keys. This gave the respondents more peace of mind in terms of 
privacy and confidentiality, possibly resulting in more valid data. The respondents were 
informed about the RTS data collection procedure before they started completing the 
questionnaires. 
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3.3.6.3. Deception of respondents 
Deception is defined as misleading the participants in such a way that, had they been informed 
of the actual purpose of the study, they would have declined participation (Struwig & Stead, 
2001). The participants in this study were made aware of the purpose of the research and a 
letter of information containing the research purpose and aims was given to the principal and 
educators to obtain their consent. 
3.3.6.4. Ethical clearance 
Ethical clearance to conduct the research study was obtained from NMMU’s Ethics Committee 
before any research questionnaires were given to educators for data collection. The purpose of 
these committees is explained as follows:   
“Universities, research institutions and major welfare organisations have ethics 
committees that are normally called institutional ethics committees (IES) or 
institutional review boards (IRB). These committees or boards review research 
proposals according to strict guidelines and procedures before researchers are 
allowed to go ahead (De Vos et al., 2011:126–127)”. 
The ethical clearance number for this study is H15-EDU-ERE-022 (Addendum A). The 
principal and teachers of the identified school were approached to obtain permission to conduct 
the study. Signed, documented permission and consent from the school principal and teachers 
were obtained before data collection began. 
3.4. Conclusion 
This chapter provided an overview of the research paradigm, design and methodology of this 
study on ETB. It described the choice of data gathering instruments, data analysis, researcher’s 
role, trustworthiness, the research context and ethical considerations. 
The next chapter explores the presentation of an analysis of the research and the research 
findings on ETB for this study. The findings of this study will lead to discussion and 
interpretation of the data obtained in relation to the literature and the research aim and 
objectives of this study. 
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CHAPTER 4  
Research findings and data analysis 
4.1. Introduction  
In this chapter I report on the findings of the study to provide an overview of the patterns and 
themes that emerged from the data generated by the two data gathering instruments, namely 
questionnaires and free writing narratives. This enabled me to address the research question on 
what effect ETB has on quality teaching and learning outcomes in classrooms. I report on the 
findings of the questionnaire survey data and the qualitative data gathered from the narrative 
data, followed by an analysis of these data in relation to the aims and objectives of this study. 
The research findings are supported by verbatim responses from the participants and relevant 
literature references and research findings. 
4.2. Data analysis 
The analyses of the data collected from the educators as well as the researcher’s interpretations 
of the data are described below: 
4.2.1. General demographic information of the participants  
The research sample is diverse and this section deals with the demographics of the participants 
in terms of gender, age, language, nationality, teaching experience and teaching qualification. 
This information enabled me to have a better understanding of the diverse nature of the sample. 
A total of 12 respondents participated in this study (Table 4.1). 
Table 4.1: Demographic information of participants, with the actual number of participants in 
brackets. 
Gender 
Female Male 
58% (7) 42% (5) 
Age (in years) 
<25 25–40 >40 
16% (2) 50% (6) 33% (4) 
Home language 
Afrikaans English isiXhosa Shona 
43% (5) 25% (3) 25% (3) 8% (1) 
Nationality 
South African Zimbabwean 
92% (11) 8% (1) 
Teaching qualification 
B.Ed PGCE B.Ed (Honours) D.Ed 
58% (7) 16% (2) 17% (2) 8% (1) 
Grades taught 
8–12 
100% (12) 
Teaching experience 
(in years) 
<5 6–10 10–15 >15 
50% (6) 25% (3) 8% (1) 17% (2) 
 
 36 
The respondents were asked to list various things that they enjoy about the teaching profession. 
The following responses were given:  
“teaching learners to succeed in the future”, 
 “holidays as a mental break”,  
“enjoy staff, sport and coaching”,  
“working with small groups”,  
“achieving success”, 
 “the support from other teachers”, and 
 “getting to know the learners and their backgrounds”. These data indicated that the teaching 
staff at this school have ambition and vision for their learners. 
4.2.2. Data analysis according to themes 
The data analysed from both the questionnaires and narratives provided me with an 
understanding of the common experiences of the participants and directed me towards 
answering the main research question of this study: What are the effects of ETB on quality 
teaching and learning outcomes in classrooms? The data were analysed by the implementation 
of Tesch’s data analysis procedure, as B.Ed: Bachelor’s degree in Education, PGCE: Post 
graduate certificate in education, B.Ed ( Honours), D.Ed: Doctorate in Education. discussed in 
Chapter 3. Through the implementation of this data analysis procedure, I identified six themes 
from the collected data.   
The six themes that emerged from the data were: 
 The number and severity of incidences of ETB. 
 The types of ETB experienced by educators. 
 Emotional and psychological effects as a result of ETB. 
 The impact of ETB on the quality of teaching and learning in the classroom. 
 Typical characteristics of a bully as identified by educators. 
 Coping and management strategies to reduce or possibly prevent ETB. 
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These identified themes are discussed below: 
4.2.2.1. Theme 1: The number and severity of incidences of ETB 
The data gathered from the questionnaires and the narratives revealed that the majority of 
educators experience bullying by learners and have been bullied during the last three years. 
Two-thirds of the respondents indicated that they are bullied on average 2–5 times per week. 
Five (42%) of the educators experienced ETB by learners as mild, one (8%) found it mild and 
causing concern, two (17%) saw it as harmful but bearable, and four (33%) found it damaging 
and unbearable. One respondent, who wrote a narrative on an ETB experience at school, found 
the victimisation to be damaging and unbearable and gave the following verbatim response: 
 “The last bullying incident caused me to resign.” 
These findings are similar to the results found by Byers (2012:22), with reference to the 
severity of ETB in New Zealand schools, who showed that 38.9% of teachers who have 
experienced bullying found it to be somewhat concerning, while 26.5% found ETB “serious 
but bearable” and 2.7% found it “severe and unbearable”. 
Of the sample of 12 respondents, only 2 (17%) indicated that they had never been bullied by 
learners. Of the remaining ten (83%) educators who had experienced ETB, six (60%) were 
female and four (40%) were male, indicating that females in this particular school are 
marginally more exposed to and targeted as victims of ETB than their male counterparts. This 
is in contrast to the findings by De Wet and Jacobs (2006), who indicated that in the South 
African context, male educators were more likely to become victims of ETB than female 
educators. This study was, however, limited to one school and 12 respondents, whereas the De 
Wet and Jacobs (2006) study comprised a sample population of 579 respondents and the two 
studies cannot really be compared. 
The data of this study indicated that six (50%) of the educators having one to five years’ 
teaching experience, experienced more incidents of ETB on a weekly basis. These findings are 
consistent with Pervin and Turner (1998), who found that newly qualified teachers with less 
teaching experience were more likely to become victims of ETB than educators with more 
teaching experience. 
It is evident that the majority of educators in this school are being victimised by learners. The 
results of a study by Byers (2012:6) encapsulated this concerning phenomenon in the 
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statement: “Violence against teachers is on the rise as there is a growing trend of children 
confronting staff with intimidation, violence and aggressive behaviour.” 
The respondents who admitted that they are being bullied by learners also indicated that they 
were aware of the bullying of other educators on the staff. The following verbatim responses 
supported this: 
“I know of other educators targeted by bullies” 
“Each term ETB increases” 
“ETB mainly seems to be racially motivated” 
“The entire staff at this school are subjected to bullying” 
“ETB is more prevalent in secondary schools” 
These statistics and data indicate a high prevalence and incidence of educator victimisation in 
this school and these results are consistent with findings by De Wet and Jacobs (2006), who 
found that 76.7% of educators from a sample population of 579 in the Eastern Cape and Free 
State provinces in South Africa experienced or witnessed incidents of ETB. 
4.2.2.2. Theme 2: The types of ETB experienced by educators   
Data gathered from the questionnaires attempted to obtain an indication of the types of ETB 
experienced by the respondents. It was found that nine (90%) respondents were exposed to 
verbal bullying, while four (33%) cited physical bullying and three (25%) were exposed to 
cyber bullying. Two respondents were exposed to both physical and cyber bullying and two 
experienced both physical and verbal bullying. One indicated exposure to both cyber and verbal 
bullying.  
Added to this, the narratives written, highlighted specific events where verbal abuse was 
experienced. This is evident from the verbatim statements such as:  
 
“Within the first week it was as if he go an attack and swore at me” and  
“After school this learner told me before [in front of] all the learners that I must see 
what he is going to do to me”. 
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The narratives further indicated two incidents of physical abuse where the respondents narrated 
that “learners crushed a Silver Bullet, sexual enhancing drug, in my water” and “he hit me in 
the stomach”. 
De Wet and Jacobs (2006) found verbal abuse to be the most prevalent type of bullying directed 
towards educators in schools within the Gauteng, KwaZulu-Natal, North West and Eastern 
Cape provinces and this study made similar findings. Nine educators (75%) in this school cited 
verbal abuse as the form of ETB by learners they experienced most often. 
In this study, data were collected on the respondents’ views on and experiences of various 
aspects of their profession that they do not enjoy. On six occasions the respondents listed the 
following two themes as unenjoyable about the education profession:  
“learners’ verbal abuse” (mentioned three times) and  
“working with children that are ill-mannered” (mentioned three times). 
These data from the respondents indicated that verbal abuse is the most prevalent type of ETB 
in this school and is consistent with findings by Espelage et al. (2013:76–77), namely that 
“across the 14 investigations (internationally), student verbal aggression was most frequently 
reported by teachers” and “Educators’ perceived victimization has been found to be associated 
with fear, physical and emotional symptoms, impaired relationships and impaired work 
performance.” 
These findings can be linked with the explanation by Bronfenbrenner (1979), who stated that 
the child interacts with the eco-systems and if the child interacts and is exposed to physical and 
verbal abuse in these systems, the child may adopt these behavioural patterns and perceive it 
to be acceptable to verbally and physically abuse educators at school. 
4.2.2.3. Theme 3: Emotional and psychological effects as a result of ETB 
Analysis of data in this study regarding how educators feel after a bullying incident allowed 
numerous emotional themes to emerge. The following strong emotional effects on victims of 
ETB were found: “angry”, “irritated”, “disturbed”, “sad”, “upset”, “drained”, 
“demotivated”, “cannot tolerate”, “devastated”, “low morale”, “disheartened”, “self-image 
is not good”, “hurt”, “degraded”, “my life is at risk”, “failure as an educator”, and “helpless 
and hurt”. 
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The narratives supported the findings in that the educators stated: “It caused me to be very 
angry”, “feeling depressed and disappointed”, and “let me feel bad about myself”. From the 
verbatim responses of the educators it is evident that ETB impacts negatively on the emotional 
and psychological well-being of the educators of this school and these findings were echoed 
by ASTI (2005), whose study revealed that victims of ETB commonly described similar 
emotional effects to those mentioned above. Moreover, Pervin and Turner (1998) found that 
aggressive student behaviour was one of the main reasons for the psychological stress 
experienced by teachers. 
The data in this study showed that eight respondents (67%) felt that ETB by learners impacted 
on their personal lives. Noteworthy responses included: 
 “an element of fear that grips a person”,  
“feel unhappy”, 
 “reconsider my career”,  
“by the moment I get home I am emotional and sensitive towards anything that is being said to 
me”,  
“an element of fear that grips a person”, 
 “not socialising with family and friends”,  
“I don’t feel positive”, 
 “husband often is at receiving side of raw emotions”,  
“do not feel like doing much after the school day”,  
“difficult to be content with my profession”, and 
 “I am depressed and eat”. 
The verbatim responses from the educators at this school indicated that ETB has a severe 
negative impact on their personal lives. Chen and Astor (2009), as cited in De Wet (2010:199), 
found that “victims of school violence in Taiwan who feared for their personal safety tended 
to leave the profession”. In addition, Wilson et al. (2011:2366–2367) emphasised the fact that 
“fear itself may lead to negative personal consequences”. ETB by learners impacts on the 
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educator’s personal life, often leading to a significantly negative impact on the educator’s 
mental health, as well as having a devastating impact on and causing the disintegration of the 
education system as a whole. Wilson et al. (2011:2366, 2377) stated that “as a result of 
victimization, a teachers’ absenteeism may increase or teaching ability may be negatively 
affected and may have severe negative consequences for the quality of education”. 
Data indicated that 11 (92%) out of the 12 (100%) respondents have not considered or received 
counselling for ETB by learners. This is in sharp contrast to the recommendations of Espelage 
et al. (2013:80–89), which stated: “To this end, as with any workplace incident of violence, 
teachers must resist the fear of stigma associated with victimisation and earnestly seek adequate 
debriefing and counselling.” Furthermore, these authors emphasised that “professional 
psychologists can play critical roles in the identification, prevention and intervention of 
violence directed against teachers”.  
De Wet (2012) referred to Bronfenbrenner’s eco-systemic model in that ETB may likewise 
have a negative effect on the emotional and psychological well-being of the educators as 
victims in their classrooms at the first level or microsystem. 
4.2.2.4. Theme 4: The impact of ETB on the quality of teaching and learning in the classroom 
To answer the main research question, the respondents were asked whether they felt that 
incidents of ETB by learners impacts on their teaching. The responses indicated that ten (83%) 
respondents answered “yes”. They noted that they are : 
“not able to deliver effective meaningful lessons”, 
 “you cannot finish the syllabus in the right time”,  
“It makes me feel that at times I got into the wrong profession”,  
“quality of my lessons suffer”,  
“act in a non-dignified manner”,  
“irritated and short with learners”,  
“don’t care and do not bother to teach well”, 
 “I rush through the work”, 
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 “end up leaving the class and the other learners will suffer”, 
 “not perform my extended best”,  
“you feel like an open target”,  
“I become so negative that I don’t feel like going out of my way in preparing nice classroom 
activities”,  
and “breaking the spirit of the teacher leads to less effective lessons”. Two (17%) respondents 
answered “no” to the above mentioned question, stating “I have other learners dependent on 
me”. 
A question was posed to the respondents on how they react towards other learners in a lesson 
following an incident of bullying. Their responses included:  
“I am angry”,  
“I feel annoyed”,  
“do not want to teach”,  
“it is hard to stay focussed and motivated”, 
 “demotivated to teach effectively”,  
“withdraw”,  
“I don’t speak”,  
“patience levels decrease towards the other learners”,  
“try to continue without showing hurt”,  
“I feel like hiding away”,  
“I feel like going home”, 
 “I remain neutral and continue with teaching”,  
“it instantly put me in a negative mood”, and 
 “continue as if nothing happened”. 
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Educators gave clear responses regarding their reactions towards other learners in lessons that 
followed a bullying incident. The main emotional themes that emerged were : 
“anger”, 
 “do not want to teach”, 
 “hard to stay focused”,  
“patience levels decrease towards the other learners”, and 
 “demotivated to teach effectively”. Additionally, the narratives enhanced these findings in that 
the narrators stated: 
 “It was hard not to yell at the class and leave them to their own devices”,  
“I was also in confrontation with learners”, 
 “I became very irritated with the learners”, and 
 “I hated teaching them”.  
According to my view the data from the respondents are of great concern in a teaching 
environment and ETB has profound negative consequences for the other non-bully learners in 
the class. Therefore, one can conclude that the other innocent learners are also victims of ETB. 
The bully causes disruption and victimises the educator, resulting in the negative educational 
consequence for their fellow students. The findings of this study are consistent with studies by 
De Wet and Jacobs (2006) and Pervin and Turner (1998). These authors emphasised the 
negative effect of ETB on teaching and learning with specific reference to the fact that victims 
of ETB lowered their expectations for all learners, losing valuable teaching time and, in some 
cases, resulting in the suspension of classes and negatively impacting on education. 
A further question probed respondents as to whether they felt that they could still teach 
effectively after they experienced an incident of bullying by a learner earlier in a given day. 
Nine (75%) responded “no” to the question and explained their answers as follows:  
“feeling more negative”, 
 “have less energy and feel drained”, 
 “disturbs the emotions”, “act without intervention”, 
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 “wear you out and loses focus”,  
“feeling of inadequacy”,  
“I tend to rush through the work”,  
“feeling upset and bothers me the whole day”, 
 “I’m demotivated”,  
“start questioning whether or not the learners appreciate the work I do”, 
 “not easy to recover the emotions and get ready for next class”, 
 “it’s hard to stay focused and motivated and not be disheartened”, 
 “feels like I am not good enough”,  
“not as effective as I would have been without an incident”,  
“I am human, also get hurt if my feelings are subjected to stress; my morale and mode of 
teaching gets affected”, and 
 “not perform my extended best in achieving all my learners’ needs”. Three (25%) of the 
respondents answered “yes” and indicated the following: “It is my calling”, 
 “I have gained a lot of experience”,  
“I have a sense of responsibility towards the progress of other learners”, 
 “I try my best” and  
“I have a programme to follow”. 
Three narrative responses further support the above “no” findings, namely: “It was very 
difficult to teach them the following term”, “I hated teaching them”, and “It was hard to 
concentrate and motivate myself again that day to carry on with the other classes”. 
It is, therefore, evident that ETB has a negative impact on quality teaching and learning in the 
classrooms of this school. De Wet and Jacobs (2006) confirmed similar findings as the above, 
in that their study found that educators as victims of ETB had lowered their expectations for 
academic performance from pupils and that they had to restrict certain types of educational 
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activities. This was echoed by Espelage et al. (2013), who stated that educators as victims of 
ETB by learners had a lower professional performance and lower efficiency in their 
classrooms. 
De Wet (2012) referred to Bronfenbrenner’s eco-systemic theory and indicated that ETB 
negatively affects the well-being of educators as victims in their classrooms at the first level 
(microsystem) and has a resulting negative impact on the teaching and learning environment 
of the school as an organisation at the second level (mesosystem). 
4.2.2.5. Theme 5: Typical characteristics of a bully as identified by educators  
Upon analysing this study’s data on how the respondents perceive and experience the typical 
characteristics of a bully, the following four main sub-themes emerged: “teasing and swearing” 
(mentioned four times), “disrespectful” (mentioned three times), “aggressive, forceful” and 
“obnoxious” (mentioned three times). These verbatim responses indicated that the educators in 
this school experience and perceive teasing and swearing as the most noticeable characteristics 
of a bully. This is in line with findings by De Wet and Jacobs (2006) and Reddy et al. (2012) 
in that verbal aggression and victimisation by learners of educators are the most frequent forms 
of ETB experienced globally. 
According to the Norwegian theorist and world-renowned expert on bullying, Dan Olweus 
(1994), bullying often occurs without provocation and the bully may initiate provocation as 
usually is the case with educator abuse.  
“some educators are subjected more than others due to their age and personality”  
“Many teachers are bullied because of parental denial of learners’ negative behaviour 
and non-involvement”  
“parental neglect creates bullies”  
The data, which are views held by the educators, indicated that parental neglect, denial and 
non-involvement are prominent reasons for the high incidence of ETB in this school. De Wet 
(2012) referred to Bronfenbrenner’s eco-systemic theory to explain that it is most likely in their 
homes (microsystem) where children are exposed to circumstances that cause learners to 
become perpetrators of ETB. The author cites parents’ unwillingness to discipline their 
children, non-involvement in their children’s education and poor parent-child relations as main 
contributing factors. 
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4.2.2.6. Theme 6: Coping and management strategies to reduce or possibly prevent ETB  
The findings regarding individual coping mechanisms to deal with ETB revealed that nine 
(75%) respondents had developed some coping mechanisms on how to deal with ETB.  
“Be firm, no manipulation and control”, 
 “talking to the family and bully with a fellow educator”, and 
“Seek support from fellow staff members”. 
These data indicated that the victimised educator must have the support from fellow educators, 
parents and the school as an institution. These findings are consistent with research findings by 
Espelage et al. (2013), who found that lower incidences of ETB by learners were associated 
with schools and educators with good support systems, disciplinary rules/policies and adequate 
organisational structures. Prada (2003), as cited in De Wet and Jacobs (2006:70), emphasised 
the importance of a whole-school approach that supported educators as victims of ETB.  
Three (25%) respondents stated “withdrawal”, “assume less responsibility for academic 
performance of leaners”, and “show no emotions” as coping mechanisms. These data indicate 
that these attitudes are negative in nature, are not conducive to effective teaching and learning, 
and that these respondents should seek the help and support indicated by the other nine 
respondents. 
The most important suggestions that emerged from the data regarding respondent suggestions 
or guidelines for preventing or reducing educator abuse by learners were: “good school anti-
bullying structure in place”, “work close with parents”, “zero bully tolerance”, “be firm”, “no 
class disruption”, and “teach the young student teachers at university and colleges how to 
handle incidents of bullying and abuse by leaners”.  
Espelage et al. (2013:76–89) encapsulated and supported these data in their findings, stating 
that “in general higher rates of violence directed towards educators were associated with 
disorganized school structures, negative school climates, lack of administrative and collegial 
social support and there must be clear school disciplinary policies/rules”. These authors further 
stated that “teacher preparation programs at colleges and universities need to address a broad 
array of theory and practice in classroom management strategies and to support realistic 
opportunities for field experiences in the classrooms throughout their programs, not just during 
student teaching”. Espelage et al. (2013:76–89) 
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Bronfenbrenner’s cause and effect aspect of his eco-systemic theory also comes into play here 
in the sense that if ETB, violence and disorganised school structures are acceptable norms it 
may lead to and result in a negative effect on quality teaching and learning outcomes in 
classrooms. 
4.3. Conclusion 
In this chapter I reported on the findings of the study. I provided an overview of the patterns 
and themes that emerged from the data generated by the two data gathering instruments. This 
enabled me to address the research question on what effect ETB has on quality teaching and 
learning outcomes in classrooms. I provided and shared the findings of the questionnaire survey 
data and also the data gathered from the narratives, followed by an analysis of these data in 
relation to the aims and objectives of this study. The research findings were supported by 
relevant literature references. I also provided an analysis of both the survey and narrative data 
by using the respondents’ verbatim responses and linked these to the relevant literature and 
research findings.  
In this study, I used Bronfenbrenner’s socio-ecological theory as framework to explain the 
cyclic nature of the system and how the child interacts with each system. The systems 
conversely impact on the child. This mutual accommodation within an unstable system may 
expose the child to negative elements and may create a breeding ground for the formation of 
bullies. Bronfenbrenner’s theory proposes that the learner’s attitudes and behaviours are 
moulded by a range of systems including family, friends, school, work, community and social 
environments, as discussed in detail in Chapter 2.  
Bronfenbrenner’s ecological systems theory takes into consideration and sheds light on not 
only how bullies are moulded in general, and provides a theoretical framework from which we 
may begin to understand what it is that happens within an environment where bullies are 
allowed to flourish and to victimise educators.   
The evidence presented by the survey and narrative data in this study indicates that ETB by 
learners is a reality in this specific school. Bronfenbrenner’s ecological systems theory explains 
how a breeding ground can be created for the creation of a bully who then victimises educators, 
resulting in distressing emotional consequences for educators as victims of ETB.  
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CHAPTER 5  
Conclusions and recommendations 
5.1. Introduction 
The purpose of this chapter is to present a summary of the final research findings and make 
recommendations for possible future ETB prevention. This chapter also provides 
recommendations for future research that is needed, based on the findings of this qualitative 
study on ETB by learners at a high school in Port Elizabeth. 
5.2. Conclusions 
The literature review and the qualitative research data of this study demonstrated that ETB is 
a global educational problem and that more than half of educators in the USA, United 
Kingdom, Australia, New Zealand, Turkey, Taiwan, Finland and South Africa are victimised 
by learners. 
This study used Bronfenbrenner’s socio-ecological theory to explain how multiple 
environments to which individuals are exposed, influence their behavioural patterns, either 
positively or negatively:   
“No individual exists in isolation. We are all products of the interaction between 
our biology and our environments. Individuals exist within multiple environments: 
home, school, neighbourhood, church, community and society. It is the interaction 
between these multiple contexts defined as the social-ecology in which bullying 
and victimisation unfold” (Swearer, 2011:3).   
Swearer and Espelage (2004) explained that bullying might be stimulated or repressed as a 
result of the intricate relationship between the individual, family, peer group, school, 
community and culture. 
ETB is a serious and escalating social phenomenon that can result in adverse professional, 
mental and psychological challenges for educators. The following conclusions could be drawn 
from the questionnaire and narrative data in this specific school context: 
ETB is a problem  
Firstly, the data indicated a high incidence of ETB by learners. Correspondingly, the data 
showed that some educators may experience ETB to be of a severe nature, while half of the 
educators experienced ETB as harmful, but bearable, and harmful and unbearable. This is an 
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alarmingly high incidence of educator victimisation in a private school where learners are being 
prepared for higher learning and tertiary education. 
Verbal abuse is the most prevalent form of abuse  
Secondly, verbal abuse is the most frequent type of bullying that the educators experienced in 
this school and 75% of all educators are exposed to this type of victimisation. 
ETB has a debilitating effect on most teachers, both professionally personally 
Thirdly, ETB by learners in this school has a distressing effect on the emotional and 
psychological well-being of the educators.  
Suggestions and recommendations regarding the ETB problem were given by teachers  
Fourthly, the educators gave suggestions and guidelines for how to prevent or reduce ETB by 
learners. These recommendations are especially valuable, as it is first-hand experience from 
victimised educators. 
ETB negatively impacts teaching and learning  
Teaching and learning are negatively impacted by ETB at the school, as 1) teachers battle to 
refocus after a bullying incident, and 2) they react badly to other learners post-incident. 
To establish the effect of ETB on teaching quality and learning outcomes in classrooms, two 
questions were posed to the educators in an attempt to answer the main research question of 
this study: 
1. Do the educators feel that they can teach effectively after being victimised by learners? 
Seventy-five percent of the educators in this study answered “no” to this question. 
2. How do educators react towards other learners during lessons that followed a bullying 
incident? The questionnaire and narrative data indicated that 91% of the educators were 
emotionally disturbed by a bullying incident and could not teach effectively in 
following lessons.  
From the above conclusions the following recommendations have been made. 
5.3. Recommendations 
The main recommendations to prevent or reduce ETB that were made by the respondents in 
the questionnaires included that educators work closely with parents of the bullies, good anti-
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bullying policies and structures must be in place in schools, the Department of Basic Education 
must have policies and procedures in place to punish bullies in order for them to obey rules.  
A further recommendation made by the respondents was to prepare well for classes, to allow 
no class disruption and advocated educator and learner counselling. An important 
recommendation made by one respondent was for universities to educate student educators 
how to deal with ETB. 
It was also recommended by the respondents that ETB reduction and prevention must be a 
whole-school approach. A restorative justice anti-bullying policy should be in place whereby 
the victims, bullies, school and community meet to get a solution to the problem. Moreover, 
the parents, principal, educators and the community have to buy into and enforce this policy. 
School also must have structures in place to protect educators as victims of ETB. This should 
include counselling by a qualified psychologist for traumatised educators as victims of ETB.  
Drawing from Bronfenbrenner’s eco-systemic theory I recommend that it is of utmost 
importance that our Government (macrosystem) portrait good morals, ethics and policies to be 
implemented and enforced within our provinces, communities (mesosystem) and households 
(microsystem). This will create a culture of non-violence, caring, family values, tolerance and 
a good functional system and culture that may reduce and even prevent the creation of bullies. 
5.3.1. Further research 
Recommendations for further research in this field includes: 
Future research should explore ETB and its effect on teaching quality and learning outcomes 
in multiple schools within the Nelson Mandela Metropolitan area. It is, therefore, 
recommended that schools with different socio-economic statuses be included in a study to 
compare data from affluent, middle-income and impoverished areas.  
Equally important is the involvement of more educators in such a multi-contextual study. 
Educator participation should be increased to gather data that will shed light on and investigate 
more widely the effects of ETB on educators and its effect on the delivery of quality teaching 
and learning outcomes in classrooms.   
Furthermore, future research should explore ETB by classroom observation. This measure will 
provide additional and valuable data on the frequency and intensity of ETB. Such data will be 
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significant in that the researcher would observe the emotional impact of ETB on educators, as 
well as the effect thereof on teaching and learning quality in classrooms. 
5.4. Conclusion 
The results from this study provide overwhelming evidence that ETB by learners in this 
specific school context has a distinctly negative effect on teaching quality delivered by 
educators and learning outcomes achieved by learners. Drawing on Bronfenbrenner’s 
ecological systems theory, I argue that learners’ interaction across the micro-, meso-, exo- and 
macrosystems may create an environment where bullying is either encouraged or inhibited. I 
provided recommendations for possible future prevention strategies of educator abuse by 
learners, and suggested future research needed to further develop our understanding of this 
scourge. 
This study indicated that ETB has a devastatingly negative effect on the educator’s emotional 
and psychological well-being and victimised educators, therefore, cannot deliver quality 
teaching and learning outcomes. If ETB is not curtailed, or at least managed, if educators are 
not protected, then those educators who are caring and compassionate people will become 
disempowered by ETB to the extent that they reflect the feelings so eloquently expressed in 
the poem, “Discipline”, by HD Lawrence:  
I came to the boys with love, my dear, but they turned on me;  
I came with gentleness, with my heart 'twixt my hands like a bowl, 
Like a loving-cup, like a grail, but they spilt it triumphantly 
And tried to break the vessel, and to violate my soul (Lawrence, 1916). 
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ADDENDUM A 
Ethical clearance 
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ADDENDUM B 
Questionnaire 
 
 
Nelson Mandela Metropolitan University 
Faculty of Education  
PORT ELIZABETH  
Date ……………….. 
 
 
RESEARCH QUESTIONNAIRE 
 
Dear Teacher  
 
I am currently studying towards a Master’s degree at the Nelson Mandela Metropolitan 
University. As part of the requirements of the degree, I am required to complete a 
dissertation. The study aims to investigate the effects of bullying of teachers by 
learners.  
 
In order for this study to be a success, I require you to participate in this research. I 
would really appreciate your participation. Please note that participation is completely 
voluntary and you have the right to withdraw from the study at any time. The 
questionnaire is anonymous and you are not required to give your name or any other 
identifying particulars. The research results will be treated with complete confidentiality 
and will only be used for academic purposes. You will remain anonymous throughout 
the process.  
 
If you are willing to participate, please complete the attached questionnaire as honestly 
as possible. There are no right or wrong answers.  
 
PLEASE REMEMBER: You do not have to write your name on the questionnaire.  
 
Thank you for your participation. 
 
 
 
 
 
______________________ 
Rudi Campher 
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QUESTIONNAIRE: Educator Bullying at school 
 
CONSENT:(Please tick(√) each of the statements below in support of your consent) 
 
I hereby agree to participate in this research. 
 
I give consent for all my responses to be used in the research. 
 
I understand that confidentiality is assured and that I will remain 
anonymous throughout. 
 
I further understand that I may withdraw at any stage should I wish to do 
so. 
 
 
SECTION A 
 
Demographic variables 
 
Please tick the appropriate block.  
 
1) Gender 
 
Male  Female 
 
2) Age in years 
 
≥25 25-40 ≤40 
 
3) The grades you are currently teaching. Tick all grades applicable. 
 
Grade   8  
Grade   9  
Grade 10  
Grade 11  
Grade 12  
 
4) Your home language 
 
English Afrikaans isiXhosa Other(specify):_________ 
 
5) Teaching experience in years 
 
 ≥ 5 years 6-10 years 10-15 years ≤ 15 years 
 
6) Teaching Qualifications:_________________________ 
 
7) Nationality:________________________  
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SECTION B 
Non- demographic 
1) Do you currently experience bullying from learners in your school?  
 
 
 
1.2) Have you, in the past 3 years, experienced bullying by learners in your 
school? 
    
  
 
2) What types of bullying did you experience from the learners? Please list the 
type under the headings: physical, verbal or cyber.  
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 
3) To what extent (severity) do you experience bullying from learners in your 
school?  
 
Mild 
 
Mild causing 
concern 
Harmful but 
bearable 
Damaging and 
unbearable 
 
4) To what extent (frequency) do you experience bullying from learners in your 
school in relation to any given week over the past three years. 
 
Incidents per 
week 
≥ 1 
2-4 
≥ 5 
   
5) How do you feel emotionally after a bullying incident? Please describe your 
emotions.  
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 
Yes No 
Yes No 
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6) How do you react towards other learners in the lessons to follow after you 
have experienced an incident of bullying? Please explain. 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 
 
7) Do you feel you can still teach effectively if you have experienced an 
incident of bullying earlier in a given day? Please explain.  
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 
 
8) Do you feel that these incidents have an impact on your teaching? If yes, 
please explain by clarifying what that the impact may be. 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 
 
9) Does bullying by learners impact on your personal life? If yes, please 
explain. 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 
__________________________________________________________________ 
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10) List some (two or three) of the things that you enjoy about your profession. 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 
 
11) Conversely, list some (two or three) of the things that you do not enjoy 
about your profession. 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 
 
12) Are you aware of any other educators at your school who are subjected to 
bullying? Write some thoughts on how widespread educator targeted 
bullying is according to your estimation.  
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 
 
13) How would you describe the bully perpetrator to others? List some of the 
typical characteristics you have observed. 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 
__________________________________________________________________ 
__________________________________________________________________ 
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14) Have you developed your own coping mechanisms? If so, please 
elaborate. 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________ 
 
15) Have you ever considered counselling for ETB?  
 
   
 
 
16) Have you ever received counselling for ETB? 
 
 
 
  
17) Are you currently in counselling for ETB?  
 
   
 
 
18) Are you currently on medication for ETB? 
 
 
 
 
19) What suggestions or guidelines do you recommend to prevent or reduce 
educator abuse by learners? Please explain. 
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
_________________________________________________________________
Yes No 
Yes No 
Yes No 
Yes No 
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ADDENDUM C 
Project information statement and informed consent 
 
 
 
 
 
 
 
 
A Qualitative Study: Educator Targeted Bullying by learners in a High School in Port Elizabeth 
 
 
Project Information Statement/Letter of Invitation to School Principals 
 
My name is Roelof Petrus Campher and I am a Master student at the Nelson Mandela Metropolitan 
University (NMMU). I am conducting research on Educator Targeted Bullying by learners. My 
supervisor is Dr Christina Jordaan and co-supervisor Neville Rudman at the Nelson Mandela 
Metropolitan University, Faculty of Education. I invite you to consider taking part in this research. 
This study will meet the requirements of the Research Ethics Committee (Human) of the NMMU.  
Aims of the Research 
The research aims to: 
 Determine the effects that Educator Targeted Bullying has on teaching and learning in 
classrooms.   
Significance of the Research Project 
The research is significant in three ways:  
 
1. To provide information to what extent (severity and frequency) educators experience 
bullying from learners  
2. To provide information of the various types of bullying educators experience. 
3. To provide information on how ETB impacts on teaching and learning in the classroom.  
• PO Box 77000 •  Nelson Mandela Metropolitan University 
• Port Elizabeth • 6031 •  South Africa •  www.nmmu.ac.za 
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Benefits of the Research to Schools 
1. The study will shed some light on the escalating Educator Targeted Bullying that will benefit 
educators in other schools.  
Research Plan and Method 
Qualitative open and closed questions will be posted to the educators in the form of questionnaires 
that the educators will fill in regarding their experiences regarding ETB. Permission will be sought 
from the educators prior to their participation in the research. Only those who consent will participate. 
All information collected will be treated with the strictest confidence and neither the school nor 
individual learners will be identifiable in any reports that are written. Participants may withdraw from 
the study at any time without penalty. The role of the school is voluntary and the School Principal 
may decide to withdraw the school’s participation at any time without penalty. The nature of the data 
is sensitive to the educators and school and will be treated as highly confidential and anonymous at 
all times by the researcher and NMMU.  
School Involvement 
Once I have received your consent to approach educators to participate in the study, I will 
 arrange a time with your school for data collection to take place 
 obtain informed consent from participants. 
Further information 
Attached for your information are copies of the Consent Form and also the Participant Information 
Statement and Consent Form. 
Invitation to Participate 
If you would like your school to participate in this research, please complete and return the 
attached form. 
 
Thank you for taking the time to read this information. 
 
 
 
Mr R.P. Campher     Dr C Jordaan 
Researcher      Supervisor 
NMMU       NMMU  
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A Qualitative Study: Educator targeted bullying by learners in a high school in Port Elizabeth 
 
School Principal Consent Form 
 
I give consent for you to approach educators to participate in a qualitative study on Educator targeted 
bullying in this high school.   
 
I have read the Project Information Statement explaining the purpose of the research project and understand 
that: 
 The role of the school is voluntary. 
 I may decide to withdraw the school’s participation at any time without penalty. 
 All information obtained will be treated in strictest confidence.  
 The educators’ names will not be used and individual educators will not be identifiable in any written 
reports about the study.  
 The school will not be identifiable in any written reports about the study.  
 Participants may withdraw from the study at any time without penalty. 
 A report of the findings will be made available to the school. 
 I may seek further information on the project from Mr Roelof Petrus Campher on 078 291 0773 / 
rudicampher@gmail.com  
 
 
 
__________________________   ___________________________ 
Principal      Signature 
 
__________________________    
 Date 
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ADDENDUM D 
Research trustworthy strongbox  
 
Figure D.1: Research trustworthy box (RTS) used for the collection of participants’ questionnaires to 
ensure confidentiality and privacy.  
